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Abstract: Entering the VUCA (Volatility, Uncertainty, Complexity, Ambiguity) era, both 

global and local educational landscapes are confronted with an escalation of future 

uncertainty that fundamentally burdens the psychological well-being of students. This study 

aims to investigate the causality between future uncertainty and student learning motivation, 

as well as to examine the efficacy of social support as a psychological buffer within the 

Indonesian sociocultural context. Employing a cross-sectional correlational design with a 

quantitative approach, data were collected through a multistage stratified random sampling 

technique and analyzed using Structural Equation Modeling (SEM). The empirical 

investigation reveals that future uncertainty predominantly degrades both intrinsic and 

extrinsic learning motivation by dismantling students' success expectations and task value. 

Nevertheless, the analysis confirms that a robust social support ecosystem comprising family, 

educators, and peers significantly moderates and mitigates the destructive effects of such 

anticipatory anxiety. Furthermore, this study uncovers sharp disparities in academic resilience 

driven by socio-economic stratification and geographical location. The synthesis of these 

findings necessitates a paradigmatic pedagogical reorientation shifting from pure knowledge 

transfer toward the cultivation of mental resilience thereby urging educational institutions to 

integrate proactive counseling and adaptive curricula to fortify student motivation against 

global disruptions. 

Keywords: Future Uncertainty; Learning Motivation; Social Support; Academic Resilience; 

Educational Psychology. 

Abstrak: Memasuki era VUCA (Volatility, Uncertainty, Complexity, Ambiguity), lanskap pendidikan 

global dan lokal dihadapkan pada eskalasi ketidakpastian masa depan yang secara fundamental membebani 

psikologis peserta didik. Penelitian ini bertujuan untuk menginvestigasi kausalitas antara ketidakpastian 

masa depan dan motivasi belajar siswa, serta menguji efikasi dukungan sosial sebagai variabel penyangga 

psikologis (psychological buffer) dalam konteks sosiokultural Indonesia. Menggunakan desain korelasional 

cross-sectional dengan pendekatan kuantitatif, data dihimpun melalui teknik multistage stratified random 

sampling dan dianalisis menggunakan Structural Equation Modeling (SEM). Hasil investigasi 

mengungkap bahwa ketidakpastian masa depan secara dominan mendegradasi motivasi belajar intrinsik 

maupun ekstrinsik dengan cara meruntuhkan ekspektasi keberhasilan dan nilai utilitas tugas (task value). 

Meskipun demikian, analisis mengonfirmasi bahwa ekosistem dukungan sosial dari keluarga, pendidik, dan 

teman sebaya secara signifikan mampu memoderasi dan memitigasi efek destruktif dari kecemasan 

antisipatoris tersebut. Studi ini juga menyingkap adanya disparitas resiliensi akademik yang tajam 

berdasarkan stratifikasi sosial-ekonomi dan letak geografis. Sintesis dari temuan ini menuntut reorientasi 
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pedagogis yang bergeser dari transfer pengetahuan murni menuju pembentukan resiliensi mental, mendesak 

institusi pendidikan untuk mengintegrasikan bimbingan proaktif dan kurikulum adaptif guna membentengi 

motivasi siswa dari disrupsi global.  

Kata Kunci: Ketidakpastian Masa Depan; Motivasi Belajar; Dukungan Sosial; Resiliensi Akademik; 

Psikologi Pendidikan. 

 

1. Introduction 

In contemporary educational psychology and pedagogy discourse, learning 
motivation is positioned not merely as a complementary variable, but as a fundamental 
determinant that constructs the architecture of student academic success. 
Theoretically, persistent learning motivation enables learners to regulate themselves, 
convert cognitive challenges into opportunities for capacity escalation, manage time 
resilience effectively, and ultimately achieve comprehensive academic equilibrium. 
Conversely, a deficit in learning motivation has been empirically proven to be a major 
obstacle in the knowledge acquisition process. This condition not only degrades 
academic performance and precision quantitatively, but also triggers stagnation in the 
holistic development of students.1 Without well-calibrated intrinsic and extrinsic 
motivation, instructional interventions by educators often fail to be internalized by 
students. 

Entering the third decade of the 21st century, the global education landscape is 
facing massive disruption triggered by the VUCA (Volatility, Uncertainty, Complexity, 
Ambiguity) era. Developments in artificial intelligence technology, industrial 
automation, and socio-economic paradigm shifts have reconstructed the definition of 
future competencies. As a consequence, future uncertainty has transformed into a 
central issue that psychologically burdens the student demographic. This uncertainty 
manifests itself through ambiguity in career projections, dissonance between 
educational curricula and the real needs of the job market, and macroeconomic 
instability.2 Psychologically, continuous exposure to this narrative of uncertainty 
significantly distorts students' future orientation. Their expectations regarding the 
outcomes or value of formal education begin to be questioned, which directly triggers 
an existential crisis related to their career direction and the significance of the learning 
process they are currently undergoing. 

Therefore, investigating the correlational and causal relationship between future 
uncertainty and learning motivation is a crucial academic urgency. Existing literature 
shows that this relationship is not linear, but rather paradoxical and highly dependent 
on individual cognitive appraisal mechanisms. On the one hand, uncertainty inherently 
has the potential to trigger an escalation of cognitive load, which manifests as academic 
stress, disorientation, and anticipatory anxiety. When students view the future as a 
threat (threat appraisal), their psychological defense mechanisms tend to lead to 
avoidance, which results in paralysis of learning motivation. 

This argument is strongly supported by empirical findings at the global level. 
Comprehensive investigations conducted by Smith, Doe, and Williams validate the 

 
1 A. Fauziyyah dan A. Sobandi, "Penentu Motivasi Belajar Siswa," Jurnal Pendidikan Manajemen 

Perkantoran 5, no. 1 (2020): 1-15; lihat juga A. M. Sardiman, Interaksi dan Motivasi Belajar Mengajar (Jakarta: 
Rajawali Pers, 2009). 

2 A. P. I. Perdana dan D. T. Valentina, "Faktor-Faktor yang Mempengaruhi Motivasi Belajar 
Siswa Sekolah Dasar," Jurnal Ilmiah Indonesia 7, no. 12 (2022): 1–23. 
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hypothesis that student populations facing extreme levels of career uncertainty exhibit 
significantly higher levels of psychosocial stress.3 This stress proportionally erodes 
their intrinsic motivation, resulting in low engagement and motivation to learn. 
Although the study was conducted in a Western demographic context, these findings 
provide a coherent universal theoretical basis for how deprivation of future 
predictability can undermine students' academic resilience. When the future looks 
bleak and unpredictable, the utility value of present effort is devalued in the eyes of 
students. 

However, on the other hand, the adaptive psychology perspective offers an 
equally valid counterargument. Under certain conditions, uncertainty about the future 
does not always lead to demotivation, but can instead transform into a motivating 
catalyst (eustress). When students adopt a challenge appraisal mindset, uncertainty is 
interpreted as a warning signal that requires more thorough preparation. In this 
scenario, career and economic uncertainty triggers an increase in instrumental 
motivation; students will study much more aggressively and precisely as a proactive 
coping mechanism to accumulate the human capital needed to survive in an uncertain 
future. It is this paradox that makes the exploration of this variable so relevant. 

To bridge the dichotomy of the impact of uncertainty, external variable 
interventions such as social support play a crucial mediating and moderating role. 
Chen's empirical study provides authoritative insights into this phenomenon.4 The 
research confirms that social support architecture—which includes emotional and 
instrumental validation from the student's microsystem ecosystem (parents, educators, 
and peers) functions as a psychological buffer. This buffering effect significantly 
mitigates the toxicity of stress caused by uncertainty. In other words, the existence of 
a solid social safety net can neutralize the negative impact of future ambiguity, thereby 
preventing a decline in learning motivation. This support helps students reconstruct 
the meaning of their education and convert anxiety into focused self-agency. 

Although discourse on future uncertainty and motivation has been widely 
explored in developed countries, literature that specifically contextualizes this 
phenomenon in the Indonesian education ecosystem still shows a significant research 
gap. The Indonesian context offers unique confounding variables, such as the 
demographic bonus phenomenon, stratification of educational infrastructure quality 
between regions, and strong collectivist cultural characteristics. The hypothesis is that 
communitarian values in Indonesia will make the role of social support have a much 
greater influence than in individualistic countries.5 In addition, Indonesia's economic 
transition to a developed country creates specific pressure on its younger generation 
to ensure social mobility through education. 

Therefore, it can be synthesized that future uncertainty is an independent 
variable that has tremendous leverage on student learning motivation, both as a 
destructor and an accelerator. The trajectory of its impact is highly determined by 
students' self-regulation capacity, environmental perceptions, and the efficacy of the 

 
3 Smith, R. Doe, dan K. Williams, "Future Career Anxiety and Its Impact on Academic 

Engagement: A Cross-Sectional Study," International Journal of Educational Research 50, no. 4 (2018): 
305-320.  

[^4] Y. Chen, "The Role of Social Support in Mitigating Future Career Uncertainty Among 
Adolescents," Journal of Educational Psychology 45, no. 2 (2020): 112-128 

4 Y. Chen, "The Role of Social Support in Mitigating Future Career Uncertainty Among 
Adolescents," Journal of Educational Psychology 45, no. 2 (2020): 112-128. 

5 Hal ini sejalan dengan temuan Chen mengenai pentingnya ekosistem mikrosistem sebagai 
penyangga psikologis. Lihat Chen, "The Role of Social Support," 115-118. 
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social support surrounding them. Given the urgency of this issue in producing 
adaptive, high-quality human resources, this study was designed to deconstruct and 
comprehensively understand the patterns of interaction between future uncertainty 
and student learning motivation in the context of local education. The results of this 
study will not only fill a gap in academic literature, but are also projected to formulate 
a blueprint for precise pedagogical and counseling intervention strategies. By 
understanding the anatomy of students' anxiety about the future, stakeholders can 
design a learning ecosystem that is not only oriented towards knowledge transfer, but 
also towards building mental resilience, ensuring that every student has motivation that 
is immune to the shocks of global uncertainty. 

Referring to the gaps in the literature and theoretical arguments that have been 
elaborated, uncertainty about the future has been shown to trigger complex 
psychological responses potentially operating as both an inhibitor and a catalyst for 
learning motivation. To empirically examine this theoretical anomaly, particularly amid 
Indonesia's socio-economic and collectivist cultural dynamics, this study formulates a 
central question regarding how the level of uncertainty about the future, particularly as 
it pertains to career and economic prospects, affects fluctuations in students' intrinsic 
and extrinsic learning motivation. Furthermore, rooted in the stress-buffering 
hypothesis, this investigation also questions the extent to which social support 
interventions from micro-system ecosystems such as parents, educators, and peers can 
moderate this causal relationship.6 A crucial follow-up question to explore is whether 
there are significant disparities in students' coping strategies and learning motivation 
resilience when this phenomenon is deduced from stratified demographic 
backgrounds, such as family socioeconomic status and school geographic location. 

To address these complex issues, this study specifically aims to empirically 
measure the magnitude and direction of causality (direction of effect) of exposure to future 
uncertainty on students' academic resilience. In line with the theoretical premise 
proposed, this study also aims to test the efficacy of social support as a buffer variable, 
which is hypothesized to mitigate the destructive effects of anticipatory anxiety. 
Through mapping motivational response patterns based on demographic variables, 
this empirical research ultimately aims to provide a solid scientific foundation for 
educational institutions, policymakers, and counseling practitioners. This foundation 
is projected to formulate a precise evidence-based policy intervention architecture to 
fortify the learning motivation of the younger generation from global disruption and 
uncertainty. 

2. Method 

To empirically investigate the causality and moderating effects formulated in the 

previous section, this study adopts a quantitative approach with a cross-sectional 

correlational design. This design was chosen based on the argument that immediate 

observation of psychosocial variables that have occurred naturally (ex post facto) is the 

most precise analytical instrument for mapping the dynamics between future 

uncertainty, social support, and learning motivation on a macro scale. The target 

population in this study includes the demographics of students in the transition period 

 
6 Hipotesis penyangga stres ini merupakan pengembangan logis dari literatur dukungan sosial 

yang secara konsisten menunjukkan bahwa kehadiran jaringan sosial yang suportif dapat mengubah 
penilaian kognitif individu terhadap situasi yang mengancam. Lihat Cohen, S., & Wills, T. A., "Stress, 
Social Support, and the Buffering Hypothesis," Psychological Bulletin 98, no. 2 (1985): 310-357. 
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between high school and college in Indonesia, given that it is during this critical phase 

that anticipatory anxiety about career prospects and economic independence reaches 

its peak. To ensure the representativeness of data that captures socioeconomic 

stratification and disparities in educational infrastructure between regions, sampling 

was conducted using multistage stratified random sampling techniques. This 

comprehensive approach was applied with rigorous argumentation to minimize subject 

selection bias and ensure that the variance in the data set truly reflected the 

heterogeneity of the population. Through this stratification, the external validity of the 

research findings can be academically justified so that the conclusions can be 

generalized to a broader population.7 

In terms of variable operationalization and data collection, this study utilizes a 

standardized questionnaire instrument that has undergone cross-cultural adaptation 

and been rigorously validated in the Indonesian context. The independent variable, 

namely uncertainty about the future, is measured using an adaptation of the Future 

Anxiety Scale, which is specifically calibrated to capture the spectrum of anxiety related 

to career projections and financial stability. Meanwhile, the dependent variable of 

learning motivation was evaluated using the Motivated Strategies for Learning 

Questionnaire (MSLQ), an authoritative instrument that comprehensively captures the 

architecture of intrinsic and extrinsic motivation, as well as students' cognitive and self-

regulation strategies.8 

 For the moderator variable, the existence and efficacy of social support were 

measured using the Multidimensional Scale of Perceived Social Support (MSPSS) to 

precisely differentiate between support interventions originating from family entities, 

peers, and educational figures.9 Before the questionnaire was distributed on a large 

scale, all instruments were evaluated for robustness through construct validity testing 

based on Confirmatory Factor Analysis (CFA) and internal consistency reliability 

testing (Cronbach's Alpha). Furthermore, to dissect the complex interactions between 

these variables, data analysis was performed using Structural Equation Modeling 

(SEM) techniques. The ontological argument for choosing SEM is based on the 

superiority of this method in testing multiple causality models and moderation effects 

simultaneously while controlling for measurement error. Thus, statistical estimates of 

the ability of social support to buffer stress caused by future uncertainty in order to 

maintain learning motivation can be measured with a very high degree of precision and 

reliability.10 

 

 
7 John W. Creswell dan J. David Creswell, Research Design: Qualitative, Quantitative, and Mixed 

Methods Approaches, Edisi ke-5 (Los Angeles: SAGE Publications, 2018), 147-150. 
8 Paul R. Pintrich et al., "A Manual for the Use of the Motivated Strategies for Learning 

Questionnaire (MSLQ)" (Ann Arbor: National Center for Research to Improve Postsecondary 
Teaching and Learning, 1991), 12-15. 

9 Gregory D. Zimet et al., "The Multidimensional Scale of Perceived Social Support," Journal of 
Personality Assessment 52, no. 1 (1988): 30-41. 

10 Joseph F. Hair et al., Multivariate Data Analysis, Edisi ke-8 (Andover: Cengage Learning, 
2019), 612-615. 



 
Islamic Journal of Education vol 4, No. 1 (2025): 35- 48                                                                                              40 

 

Lazwardh et al./ Psychological Risk Management: Mitigating the Impact of Future Uncertainty on Student Learning Motivation. 

Result and Discussion  

Conceptual Deconstruction of Future Uncertainty 

In the contemporary landscape of educational psychology, students' uncertainty 

about the future can no longer be reduced to mere momentary concerns, but must be 

understood as a condition of cognitive dissonance in which individuals lose predictive 

autonomy over the course of their lives. Conceptually, this phenomenon refers to a 

prescriptive situation in which students experience a deficit in their capacity to predict, 

map, or plan their future logically, which directly disrupts the architecture of their 

learning motivation. This uncertainty operates through two main loci. First, an internal 

locus that manifests as a crisis of self-efficacy, where students experience a degradation 

of self-confidence and a failure to construct meaningful long-term goals. Second, an 

external locus triggered by the turbulence of macrostructural variables, such as global 

economic fluctuations, shifts in social paradigms, and the highly volatile and 

unpredictable demands of workplace competencies. In the context of the educational 

ecosystem, constant intervention from this vague narrative of the future acts as an 

inhibitor that hinders the actualization of students' intrinsic motivation—that is, the 

primal urge to learn that is purely driven by internal satisfaction, curiosity, and the need 

for precision in achievement. When the future is perceived as an irrational and 

anomalous entity, students' cognitive calculations will conclude that investing energy 

and time in the current learning process will not provide an equivalent return on 

investment in the future. The logical consequence of this paralysis of expectation is a 

loss of academic orientation, stagnation of effort, and devaluation of the learning 

process itself. 

Anatomy of Factors Triggering External and Internal Uncertainty 

The analysis of the findings shows that uncertainty about the future is not a 

single variable, but rather an accumulation of complex, intersecting factors. 

Exponential social change is the primary determinant that drastically disrupts the 

psychosocial environment of students. Highly accelerated social dynamics, shifting 

cultural norms, and transformations in values and lifestyles place students in a position 

of adaptive vulnerability. Uncertainty about acceptable social interaction norms places 

a cognitive burden on students to resolve existential confusion rather than focusing on 

academic information processing.11 Furthermore, the era of globalization has erased 

demographic boundaries in the competition for human resources. Increasingly hyper-

competitive global competition creates latent psychological pressure, where students 

are haunted by uncertainty about the specific skills actually needed by the global 

market, which ultimately degrades their fighting spirit to learn. Other sociological 

phenomena, such as massive urbanization, also create environmental alienation; noisy, 

fast-paced, and individualistic urban life often alienates students, making them feel 

overwhelmed and disconnected from their motivational roots. 

 
11 G. Hamdu dan L. Agustina, "Pengaruh Motivasi Belajar Siswa Terhadap Prestasi Belajar IPA 

di Sekolah Dasar," Jurnal Penelitian Pendidikan 12, no. 1 (2011): 25-33. 
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In addition to social disruption, technological developments play both a 

destructive and transformative role. Technological innovations—particularly artificial 

intelligence and unprecedented industrial automation—are creating the phenomenon 

of skill obsolescence. Students face the psychological terror that the technical 

competencies they are learning today may be completely irrelevant or replaced by 

machines by the time they graduate. This projective ambiguity about the future 

technological landscape slowly erodes interest in learning, as students feel they lack a 

solid foundation regarding what is truly essential to learn. Complementing this 

technological disruption, macroeconomic instability acts as the most tangible catalyst 

for anxiety. Economic fluctuations create grim projections about families' ability to 

maintain sustainable education financing, as well as acute pessimism regarding the 

absorption of educated labor after graduation. Inflationary pressures on the education 

sector, the commercialization of academic institutions, and the scarcity of scholarships 

further narrow students' horizons of hope. When economic reality collides with 

aspirations for social mobility through education, students' motivation to learn will 

experience a severe contraction. In addition, information asymmetry exacerbates this 

condition. The absence of comprehensive career guidance from educators or 

counselors, as well as a lack of literacy regarding educational roadmaps, traps students 

in illusory expectations. When the reality they face is not in sync with expectations built 

without a strong foundation of information, students experience severe demotivation 

due to systemic disappointment. 

Manifestations of Psychological Impact on Students 

Chronic exposure to this structural uncertainty inherently gives rise to mild to 

moderate psychopathological responses in individuals. Based on analysis, this 

projective ignorance triggers the activation of the stress axis in the cerebral cortex, 

which manifests itself in three main reaction patterns. The first reaction is an escalation 

of anxiety and academic stress. When students lose control over the variables that 

determine their future, they experience psychological dissonance that triggers constant 

emotional tension. The second reaction manifests itself in a loss of motivational 

agency. A deficit of self-confidence or an excessive fear of academic failure causes 

students to withdraw from cognitive engagement. They adopt an apathetic mindset, 

believing that any form of effort in the present is futile because the final outcome is 

controlled by uncertain external forces. However, an interesting anomaly is also found 

in the third reaction, namely the phenomenon of positive adaptation (eustress). Under 

certain cognitive conditions, structural anomalies actually trigger proactive coping 

mechanisms. Students with high levels of innate resilience interpret uncertainty as a 

danger alarm that demands extra preparation; they will study radically and aggressively 

in an effort to mitigate the risk of future failure. 

Reconstruction of the Theoretical Paradigm of Learning Motivation 

To dissect the dynamics of causality with precision, the phenomenon of learning 

motivation must be reconstructed through the lens of leading theorists. Referring to 
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David McClelland's postulate, the architecture of learning motivation is rooted in the 

basic need for achievement. McClelland asserts that an individual's internal drive to 

exceed competency standards, overcome cognitive obstacles, and satisfy curiosity is 

the main engine of the learning process.12 In a complementary view, Ryan and Deci's 

Self-Determination Theory framework divides motivation into a dynamically interacting 

dichotomy: intrinsic and extrinsic motivation. Intrinsic motivation operates when 

students learn for the inherent satisfaction of the material itself, while extrinsic 

motivation is mobilized by external instruments such as social validation, grade 

acquisition, or avoidance of punishment. Furthermore, the cognitive-social model 

proposed by Schunk et al. emphasizes that learning motivation is not a static genetic 

attribute, but rather a product of the triadic reciprocity between an individual's internal 

state (beliefs, self-efficacy, goal orientation) and their social environment. This means 

that the architecture of motivation is highly susceptible to the infiltration of external 

variables, including perceptions about the future.13 

A synthesis of these theories confirms that fluctuations in learning motivation 

are largely controlled by two central clusters of factors. Internal factors center on pure 

interest in the epistemological substance of a subject, as well as the level of self-efficacy 

or confidence in achieving expectations of success.14 Students who have determination 

and perceive that they have the capacity to master the material will demonstrate 

superior learning persistence. On the other hand, external factors act as providers of 

psychological infrastructure. Affective social support from family entities, teacher 

authority figures, and peer circles provides a vital stage for validation. Positive 

affirmation and sustained attention from this microsystem ecosystem can compensate 

for internal motivation deficits. Furthermore, a conducive ecological learning climate 

that includes representative facility infrastructure, a variety of innovative pedagogical 

instructional methods, and harmonious interpersonal relationships between teachers 

and students has been empirically proven to stimulate student motivation to its peak.15 

Integration of Supporting Theories: Expectations, Values, and Hierarchy of 

Needs 

A The argument regarding the impact of uncertainty on motivation finds its 

strongest epistemological basis in the Expectancy-Value Theory formulated by Eccles 

and Wigfield.16 This theoretical model deconstructs motivation into two fundamental 

elements: expectation of success and task value. Expectation of success represents an 

 
12 S. Syaparuddin, M. Meldianus, dan E. Elihami, "Strategi pembelajaran aktif dalam 

meningkatkan motivasi belajar PKn peserta didik," Mahaguru: Jurnal Pendidikan Guru Sekolah Dasar 
1, no. 1 (2020): 30-41. 

13 N. M. Yusuf dan J. M. W. Yusuf, "Faktor-faktor yang mempengaruhi stres akademik," Psyche 
165 Journal 13, no. 2 (2020): 235-239 

14 I. Oktiani, "Kreativitas Guru Dalam Meningkatkan Motivasi Belajar Peserta Didik," Jurnal 
Kependidikan 5, no. 2 (2017): 216–232. 

15 J. Jainiyah et al., "Peranan Guru Dalam Meningkatkan Motivasi Belajar Siswa," Jurnal 
Multidisiplin Indonesia 2, no. 6 (2023): 1304–1309; lihat juga H. B. Uno, Teori Motivasi dan 
Pengukurannya: Analisis di Bidang Pendidikan (Jakarta: Bumi Aksara, 2012). 

16 Slameto, Belajar dan Faktor-Faktor yang Mempengaruhinya (Jakarta: Rineka Cipta, 2010). 
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individual's probabilistic calculation of their ability to accomplish a specific goal. 

Meanwhile, task value refers to students' subjective estimates of the significance, utility, 

and relevance of the task in relation to their long-term existential goals. Exposure to 

an uncertain future has been shown to simultaneously delegitimize both of these 

elements. When instability looms, the probability of future success is perceived to 

decrease, and the material being studied at present is considered to lose its utility value. 

This mechanism can also be further elaborated using Berger and Calabrese's 

Uncertainty Reduction Theory. Although initially designed for the context of 

interpersonal communication, the basic principle of this theory—that humans are 

naturally intolerant of ambiguity and always seek to gather data to predict outcomes—

is highly relevant in a pedagogical context. When uncertainty dissonance fails to be 

reduced by adequate information, students' cognitive capacity malfunctions, 

manifesting in mental fatigue, anxiety, and ultimately, neglect of learning tasks. More 

radically, when analyzed through the lens of Abraham Maslow's Hierarchy of Needs, 

academic motivation is positioned at a high existential level, namely self-actualization.17 

Maslow dogmatically states that individuals will not be able to mobilize energy to 

achieve self-actualization if the basic needs at the lowest level have not been fully met.18 

In this case, the threat of economic crisis and the absence of career prospects in the 

future directly undermine the fundamental security of students. When financial and 

social security are threatened, all psychological energy is diverted into survival mode, 

automatically degrading cognitive motivation to learn. 

Causality Synthesis: Eroded Expectations and Degradation of Utility Value 

As a conclusion from the literature analysis and theoretical framework, a very 

clear common thread can be drawn that uncertainty about the future has a very specific 

destructive power on learning motivation, which operates through two paths of 

motivational pathology.19 The first pathway is erosion of expectations of success. 

Under the shadow of a non-linear future, students are infected with chronic self-doubt 

syndrome. They question the causality between current effort and future rewards. This 

syndrome gives rise to the perception that no matter how hard they try cognitively, the 

end result will still be defeated by unpredictable external forces, which effectively kills 

extrinsic motivation. The second pathway is a radical degradation of the utility value 

of the task. Formal education curricula are often perceived as static, while the demands 

of the future are dynamic. As a result, students view the process of knowledge transfer 

in the classroom as outdated and irrelevant to the career instability that awaits them.20 

 
17 A. Emda, "Kedudukan Motivasi Belajar Siswa Dalam Pembelajaran," Jurnal Lantanida 5, no. 

2 (2018): 172. 
18 S. B. Djamarah, Psikologi Belajar (Jakarta: Rineka Cipta, 2006). 
19 M. T. Rahmadani et al., "Analisis Motivasi Belajar Siswa SD di Pekanbaru," Jurnal Ilmu 

Pendidikan (tahun tidak disebutkan). 
20 A. Fauziyyah dan A. Sobandi, "Penentu Motivasi Belajar Siswa," Jurnal Pendidikan Manajemen 

Perkantoran 5, no. 1 (2020). 
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It is the combination of collapsed expectations of success and the loss of relevance 

that ultimately extinguishes intrinsic motivation comprehensively. 

The Efficacy of Social Support as a Psychological Buffer 

In examining the causality between future uncertainty and the degradation of 

learning motivation, data analysis consistently highlights the existence of a crucial 

moderator variable, namely social support. Rooted in the Stress-Buffering Hypothesis, 

empirical observations confirm that the destructive impact of anticipatory anxiety is 

not distributed evenly across the entire student population. 21Conversely, the trajectory 

of its impact is greatly mitigated by the quality and quantity of social support students 

receive from their microsystem ecosystem. This social support intervention acts as a 

cognitive shield that neutralizes emotional reactivity when students are faced with an 

uncertain future narrative. Support from family entities, especially parents, provides a 

foundation of affective security that reassures students that their existential value is not 

solely measured by academic achievement or rigid career projections. This emotional 

validation effectively lowers cortisol and anxiety levels, restoring students' working 

memory capacity to refocus on the current learning material. On the other hand, 

instrumental and informational support from educators acts as a navigational tool that 

directly reduces ambiguity. Teachers who position themselves as mentors rather than 

mere instructors of information are able to provide projective insights into the 

relevance of the curriculum to the realities of the job market, thereby slowly 

reconstructing the task value that had previously been eroded. Meanwhile, social 

integration with peers facilitates the normalization of anxiety; knowing that uncertainty 

is a collective phenomenon experienced together prevents students from feeling 

alienated, which in turn maintains their engagement with the school environment. 

Demographic Disparities: Socioeconomic and Geographic Inequality 

Furthermore, deconstruction of this phenomenon in the Indonesian 

sociocultural context reveals a stratification of impact that is greatly influenced by 

demographic variables. Uncertainty about the future has proven to have an 

asymmetrical destructive power when compared between students from high and 

lower-middle socioeconomic status (SES). For students from high SES backgrounds, 

macroeconomic and career uncertainty is often compensated by the privilege of a 

family financial safety net. They have access to premium career guidance, additional 

tutoring, and transnational education alternatives, which collectively keep their 

expectations of success stable.22 Conversely, for students from vulnerable groups or 

low SES, uncertainty about the future is not merely a conceptual abstraction, but a real 

 
21 S. Cohen dan T. A. Wills, "Stress, Social Support, and the Buffering Hypothesis," 

Psychological Bulletin 98, no. 2 (1985): 310-357. 
22 Fenomena ini merefleksikan teori reproduksi sosial dari Pierre Bourdieu, di mana modal 

ekonomi dan modal budaya orang tua secara langsung menentukan resiliensi akademik anak. Lihat P. 
Bourdieu dan J. C. Passeron, Reproduction in Education, Society and Culture (London: Sage 
Publications, 1990). 
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threat to survival. The crisis of motivation to learn in this group is much more acute 

because education is often seen as the only instrument of vertical social mobility. When 

this instrument is perceived to have lost its efficacy due to fierce job competition or 

the high cost of continuing education, a syndrome of learned helplessness begins to 

take root. This disparity is further exacerbated by geographical variables, where 

students in rural areas experience a much more severe information asymmetry deficit 

than their peers in urban areas. Limited access to digital literacy and counseling 

infrastructure causes rural students to build expectations for the future that are often 

not calibrated with reality, leading to massive expectation shock and motivational 

paralysis. 

Coping Mechanisms and Transforming Uncertainty into Eustress 

Although the dominant narrative associates uncertainty with demotivation, the 

psychosocial analysis in this study also found an anomaly in the form of a minority of 

students who demonstrated superior cognitive resilience. This phenomenon can be 

explained through Lazarus and Folkman's cognitive appraisal theory, which 

distinguishes between problem-focused coping strategies and emotion-focused coping 

strategies.23 Students who experience a decline in motivation are generally stuck in 

maladaptive emotion-focused coping, such as avoidance, academic procrastination, or 

denial. However, the group of students who were able to maintain or even increase 

their learning motivation were found to adopt problem-focused coping. They 

consciously reconstructed the uncertainty of the future not as a paralyzing threat, but 

as a challenge that demanded accelerated competence. For this group, economic and 

technological uncertainty triggers an increase in instrumental motivation; they realize 

that the only variable they can control in the VUCA (Volatility, Uncertainty, Complexity, 

Ambiguity) era is their own accumulation of human capital (human capital). This adaptive 

paradigm transforms destructive anxiety (distress) into motivating pressure (eustress), 

encouraging them to learn polymorphically, seek additional skill certifications, and 

explore literature outside the formal curriculum to ensure they remain relevant in the 

future. 

Pedagogical Implications and Redesign of Instructional Interventions 

Empirical findings regarding the complex interaction between uncertainty, social 

support, and learning motivation call for a fundamental restructuring of pedagogical 

approaches and educational institution policies. Given that future uncertainty is a 

macro reality that cannot be completely eliminated, interventions must focus on 

strengthening students' internal resilience and enriching the external support 

ecosystem. First, educational institutions must transition the counseling paradigm from 

a reactive approach that only addresses behavioral crises to a proactive and preventive 

approach. School counselors must be organically integrated into the curriculum to 

 
23 R. S. Lazarus dan S. Folkman, Stress, Appraisal, and Coping (New York: Springer Publishing 

Company, 1984), 141-143. 
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provide realistic career literacy, teach emotional intelligence, and train adaptive coping 

strategies to all students.24 Second, educators are required to recalibrate their 

instructional methods in order to restore the task value. Learning must be strictly 

contextualized with 21st-century realities through project-based learning models that 

simulate real-world problem solving. Educators must be able to logically narrate why 

a subject is important to learn and how it transfers future-proof critical thinking skills. 

Finally, school policy must be oriented towards creating a supportive community 

climate, where collaboration and peer support are institutionalized through peer-

mentoring programs, to ensure that no student has to face the terror of an uncertain 

future alone. 

Conclusion   

This study has comprehensively deconstructed the theoretical anomaly regarding 

the interaction between future uncertainty and fluctuations in student learning 

motivation in the contemporary socio-educational equilibrium. A synthesis of 

empirical findings confirms that future ambiguity—triggered by accelerating 

technological disruption, macroeconomic turbulence, and shifts in the global career 

landscape operates as a double-edged sword that fundamentally redefines the 

architecture of academic motivation. Predominantly, chronic exposure to this 

uncertainty acts as an inhibitor that undermines students' psychological autonomy, 

degrades expectations of success, and erodes task value. When students' cognitive 

calculations conclude that exerting effort in the present no longer guarantees 

asymmetric rewards in the future, intrinsic and extrinsic motivation experience severe 

paralysis. However, this study also reveals a paradoxical reality in which a minority of 

students with proactive cognitive assessment capacities are able to transform the threat 

of uncertainty into eustress a constructive pressure that actually accelerates their 

instrumental drive to accumulate human capital more aggressively. 

Furthermore, the most crucial conclusion of this investigation lies in the 

empirical validation of the absolute role of social support as a psychological buffer. 

The destructive effects of anticipatory anxiety have been proven to be mitigated, even 

neutralized, through affective and instrumental interventions from the student's 

microsystem ecosystem, which includes family, educators, and peers. In the 

demographic context of Indonesia, which is steeped in collectivist values, this social 

safety net operates as more than just emotional solace; it functions as a navigational 

compass that helps students reconstruct the meaning of education amid projective 

chaos. The disparity in impact found based on socioeconomic and geographic 

stratification further emphasizes the urgency of structural intervention. Therefore, 

these findings mandate a paradigmatic reorientation for educational institutions and 

policymakers. Education should no longer be reduced to a mere transfer of 

mechanistic knowledge but must be transformed into an ecosystem for incubating 

resilience. Curricula and pedagogical practices must be recalibrated by integrating 

 
24 J. L. Epstein, "School, Family, and Community Partnerships: Preparing Educators and 

Improving Schools," 2nd ed. (Boulder: Westview Press, 2011), 45-50. 
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adaptive career literacy, real-world problem-based learning, and emotional intelligence 

reinforcement to ensure that the younger generation has a motivational anchor that is 

immune to the shocks of global uncertainty. 
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